"One-system schooling has had a century and a half to prove itself. It is a ghastly failure. Children need the widest
possible range of roads in order to find the right one to accommodate themselves. The premise upon which mass
compulsion schooling is based is dead wrong. It tries to shoehorn every style, culture, and personality into one ugly
boot that fits nobody." John Taylor Gatto, in The Underground History of American Education

The Bank$ter Boot

Bank for International Settlements in Basel, Switzerland, a private bank owned and controlled by the world’s central banks
which are themselves private corporations [This builiding proves that books like '1984' influence styles of architecture.]
They live among you... There are people who, with slight tweaking, could have been Aristotle or Plato. Where are these people who
think today? If the tiny city of Athens already had, thousands years ago, such able thinkers,today there must be many people with similar
potential as human populations have grown thousands of times larger.
John Taylor Gatto, Teacher of the Year 1990 NY, describes recent historical efforts to seek and 'educate' these people.
[ www.johntaylorgatto.com/chapters/index.htm to read The Underground History of American Education for free! ] I've assembled a few
quotes from that book, as well as a few from his book Weapons of Mass Instruction and from essays I was able to find online. See for
yourself if Mr. Gatto's message is important.

"It that year [[1889]] the US Commissioner of Education, William Torrey Harris, assured a railroad magnate, Collis
Huntington, that American schools were "scientifically designed" to prevent "over-education" from happening. The
average American would be content with his humble role in life, said the commissioner, because he would not be
tempted to think about any other role. My guess is that Harris meant he would not be able to think about any other
role. In 1896 the famous John Dewey, then at the University of Chicago, said that independent, self-reliant people
were a counter-productive anachronism in the collective society of the future." from an essay titled The Public School
Nightmare: Why Fix a System Designed to Destroy Individual Thought? by John Taylor Gatto

"(...) [Spinoza] said the way to get rid of imagination was to imbed people in nonsense rules, competitions, fill their
minds with inaccurate information and eventually they’ll make so many mistakes or be so frustrated they’ll simply
cede decision making to somebody else. And that, of course, takes place through schooling." from Everything We Think
About Schooling is Wrong! by John Taylor Gatto

"(...) if a kid sets up a business at 13 and makes more than both his parents put together, and gets a page in a daily
New York newspaper, and then someone asks, how did you assist this kid, and if I were to reply, I freed him from all
attendance requirements for most of the year; I don’t think he was here more than 10 to 20 days the whole year, and
then I faked his grades on the report card. And that’s just one kid. There were dozens and dozens of these examples
every year." from Everything We Think About Schooling is Wrong! by John Taylor Gatto
All institutions will seek efficiency. Human uniqueness is a liability to a large institution. Individual attention to a student adds to the work
of teachers and administrators, but especially for those who must sell millions of identical 'units' to millions of unique people.
Somehow the masses are adapted precisely to consume the one-size-fits-all. Schooling is part of this, 'thoughtfully' provided by
pyramid parasites with the biggest paper wrecktangle collections.

"In the founding decades of American forced schooling, Rockefeller's General Education Board and Carnegie's
foundation spent more money on schools than the national government did. What can a fact like that mean?" John
Taylor Gatto, in The Underground History of American Education

"Between 1896 and 1920, a small group of industrialists and financiers, together with their private charitable
foundations, heavily subsidized university chairs, researchers, and school administrators, actually spent more money
on forced schooling's early years than did the government. Just two men, Carnegie and Rockefeller, were
themselves spending more as late as 1915. In this laissez faire fashion a system of "modern" schooling was
constructed without any public participation, or even much public knowledge. Motives were complex, but it will clear
your head wonderfully to listen to what Rockefeller's General Education Board thought the mission should be. Its
statement occurs in multiple forms, this one taken from a 1906 document called 'Occasional Letter Number One'
"In our dreams ... people yield themselves with perfect docility to our molding hands. The present educational
conventions [of intellectual and moral education] fade from our minds, and unhampered by tradition we work our
own good will upon a grateful and responsive folk. We shall not try to make these people or any of their children into
philosophers or men of learning or men of science. We have not to raise up from among them authors, educators,
poets, or men of letters. We shall not search for embryo great artists, painters, musicians, nor lawyers, doctors,
preachers, politicians, statesmen - of whom we have an ample supply. The task we set before ourselves is very
simple ... we will organize children ... and teach them to do in a perfect way the things their fathers and mothers are
doing in an imperfect way." John Taylor Gatto, in Weapons of Mass Instruction
"When J.P. Morgan reorganized the American marketplace into a cooperating world of trusts at the end of the
nineteenth century, he was creating a business and financial subsystem to interlink with the subsystem of
government, the subsystem of schooling, and other subsystems to regulate every other aspect of national life. None
of this was conspiratorial. Each step of it was purchased with coin and a keen understanding of human nature. Each
increment was rationally defensible. But the net effect was the destruction of small-town, small-government America,
strong families, individual liberty, and a lot of other things people weren’t aware they were trading for a regular
corporate paycheck." from an essay titled A Conspiracy Against Ourselves by John Taylor Gatto

"After the Rockefeller disaster in the coal fields of southeastern Colorado in April of 1914, ordinary counter-publicity
was insufficient to stem the tide of attacks on corporate America coming from mass circulation magazines such as
Leslie's Illustrated Weekly, McClures's, Everybody's, Success, Hampton's, Collier's, The Arena, The Masses, and
others. A counterattack was launched to destroy the effectiveness of the magazines: West Virginia Pulp and Paper
bought McClure's, Butterick Patterns bought Everybody's, bankers folded Success by calling in its loans and ordered
the editors of Collier's to change its editorial policies, the distributor of Arena informed the publisher that unsold
copies would no longer be returned, and Max Eastman's Masses was doomed by the passage of legislation enabling
the postmaster to remove any publication from the mails at his own discretion. Through these and similar measures,
the press and magazines of the United States had been fairly effectively muzzled by 1915 with not a single printing
press broken by labor goons. These midrange steps in the socialization of American society can best be seen as
exposing the will to homogenize at work in this country once the entire economy had been corporatized." John Taylor
Gatto, in The Underground History of American Education
[[The Ludlow massacre: In Colorado, miners were often paid in 'script' good only at company stores where prices were high. After
murders of activists and expulsion of miners from their homes, 12,000 miners went on strike and were attacked by Rockefeller men,
including paid thugs wearing National Guard uniforms (with the Colorado Governor's permission). At least 17 miners or family members
died on April 20, 1914, with many more wounded, and their 'tent colony' was burned despite being on land leased by a newly-formed
labor union. Despite at least 66 deaths before the strike was broken, including a murder of an unarmed organizer named Louis Tikas
during a truce talk, no person was prosecuted for any of the killings.]]

"It is not the "popular Press." It is not the public Press. It is not an organ of public opinion. It is a conspiracy of a
very few millionaires, all sufficiently similar in type to agree on the limits of what this great nation (to which we
belong) may know about itself and its friends and enemies." From an essay titled Utopia of Usurers, author Gilbert Keith Chesterton
"(...) we have come under the domain of a scientific-management system whose ambitions are endless. They want
to manage every second of our lives, every expenditure that we make. And the schools are the training ground to
create a population that's easy to manage." John Taylor Gatto
"(...) government schools and those private schools which imitate the government model have to make most
children dumb, allowing only a few to escape the trap. The problem stems from the structure of our economy and
social organization. When you start with such pyramid-shaped givens and then ask yourself what kind of schooling
they would require to maintain themselves any mystery dissipates (...) School is a conflict pitting the needs of social
machinery against the needs of the human spirit. It is a war of mechanism against flesh and blood (...) an intricately
subordinated industrial/commercial system has only limited use for hundreds of millions of self-reliant, resourceful
readers and critical thinkers." From A Conspiracy Against Ourselves by John Taylor Gatto
"In Prussia the purpose of the Volksshule, which educated 92 percent of the children, was not intellectual
development at all, but socialization in obedience and subordination. Thinking was left to the Real Schulen, in which
8 percent of the kids participated. But for the great mass, intellectual development was regarded with managerial
horror, as something that caused armies to lose battles.
Prussia [[in the early 1800's]] concocted a method based on complex fragmentations to ensure that its school
products would fit the grand social design. Some of this method involved dividing whole ideas into school subjects,
each further divisible, some of it involved short periods punctuated by a horn so that self-motivation in study would be
muted by ceaseless interruptions." from an essay titled The Public School Nightmare: Why fix a system designed to destroy
individual thought? by John Taylor Gatto

"When the very first experiments were carried out, Yale undergraduates were used as subjects, and about 60
percent of them were fully obedient. A colleague of mine immediately dismissed these findings as having no
relevance to "ordinary" people, asserting that Yale undergraduates are a highly aggressive, competitive bunch who
step on each other's necks on the slightest provocation. He assured me that when "ordinary" people were tested, the
results would be quite different. As we moved from the pilot studies to the regular experimental series, people drawn
from every stratum of New Haven life came to be employed in the experiment professionals, white collar workers,
unemployed persons, and industrial workers. The experimental outcome was the same as we had observed among
the students. Moreover, when the experiments were repeated in Princeton, Munich, Rome, South Africa, and
Australia, the level of obedience was invariably somewhat higher than found in the investigation reported in this
article. Thus one scientist in Munich [[with a long history of 'schooling']] found 85 percent of his subjects obedient." From a
1974 Harper's article called The Perils of Obedience by Dr. Stanley Milgram (the originator of the famous Milgram obedience experiment)

"An overriding concern of schooling is to protect children from bad parents. No wonder G. Stanley Hall, the father
of school administration, invited Sigmund Freud to the United States in 1909--it was urgent business to establish a
"scientific" basis upon which to justify the anti-family stance of State schooling, and the programmatic State in
general." John Taylor Gatto, in The Underground History of American Education
"We don't need Karl Marx's conception of a grand warfare between the classes to see that it is in the interest of
complex management, economic or political, to dumb people down, to demoralize them, to divide them from one
another, and to discard them if they don't conform. Class may frame the proposition, as when Woodrow Wilson, then
president of Princeton University, said the following to the New York City School Teachers Association in 1909: "We
want one class of persons to have a liberal education, and we want another class of persons, a very much larger
class, of necessity, in every society, to forgo the privileges of a liberal education and fit themselves to perform
specific difficult manual tasks." But the motives behind the disgusting decisions that bring about these ends need not
be class-based at all. They can stem purely from fear, or from the by now familiar belief that "efficiency" is the
paramount virtue, rather than love, liberty, laughter, or hope. Above all, they can stem from simple greed.
There were vast fortunes to be made, after all, in an economy based on mass production and organized to favor the
large corporation rather than the small business or the family farm. But mass production required mass consumption,
and at the turn of the twentieth century most Americans considered it both unnatural and unwise to buy things they
didn't actually need. Mandatory schooling was a godsend on that count. School didn't have to train kids in any direct
sense to think they should consume nonstop, because it did something even better: it encouraged them not to think
at all. And that left them sitting ducks for another great invention of the modem era - marketing.
Now, you needn't have studied marketing to know that there are two groups of people who can always be convinced
to consume more than they need to: addicts and children. School has done a pretty good job of turning our children

into addicts, but it has done a spectacular job of turning our children into children. Again, this is no accident.
Theorists from Plato to Rousseau to our own Dr. Inglis knew that if children could be cloistered with other children,
stripped of responsibility and independence, encouraged to develop only the trivializing emotions of greed, envy,
jealousy, and fear, they would grow older but never truly grow up. In the 1934 edition of his once well-known book
Public Education in the United States, Ellwood P. Cubberley detailed and praised the way the strategy of successive
school enlargements had extended childhood by two to six years, and forced schooling was at that point still quite
new. This same Cubberley - who was dean of Stanford's School of Education, a textbook editor at Houghton Mifflin,
and Conant's friend and correspondent at Harvard - had written the following in the 1922 edition of his book Public
School Administration: "Our schools are . . . factories in which the raw products (children) are to be shaped and
fashioned (...) And it is the business of the school to build its pupils according to the specifications laid down." John
Taylor Gatto, in The Underground History of American Education

"Each year the child is coming to belong more to the State and less and less to the parent."-- Ellwood P. Cubberley,
Conceptions of Education (1909) quoted by John Taylor Gatto, in The Underground History of American Education
"Against Denmark (1864) and Austria (1866), but in particular in the Franco-Prussian War of 1870-71, the Prussian armies proved
irresistible. These military operations attracted new attention to education, and "the Prussian schoolmaster has triumphed" became a
common world saying." Dr. Ellwood P. Cubberley, Stanford professor, in The History of Education [1920]

"The ancient Chinese Imperial strategy known as 'The Policy of Keeping the People Dumb' was adopted by Hindu
India and Prussia, and from there spread far and wide, eventually reaching North America. In 1922, the then
nationally famous New York City mayor John Hylan said in a speech that the schools of his city had been seized "as
an octopus would seize its prey." The schools were wrapped in the "tentacles" of an invisible creature acting through
the great private foundations of Carnegie and Rockefeller.
You could still say things like that in 1922 but, by the end of WWII, nobody who worried about a career would dare
say a word seriously critical of the powers who manage institutional schooling." From an essay titled The Hall of Mirrors By
John Taylor Gatto

"The 1920's were a boom period in compulsory schooling, as well as the stock market. By 1928 the book A
Sociological Philosophy of Education was claiming, "It is the business of teachers to run not merely schools but the
world." A year later, Edward Thorndike of Rockefeller-sponsored Columbia Teachers College, creator of a curious
new academic specialty called "Educational Psychology," went on record with this dramatic announcement:
"Academic subjects are of little value." His colleague at Teachers College, William Kirkpatrick, declared in his own
book, Education and the Social Crisis, that "the whole game of rearing the young was being taken over by
experts." It seemed only common sense to Dr. Kilpatrick. Family, after all, was a retrograde institution, why should
mom and dad know better than experts how to bring up baby." John Taylor Gatto, in Weapons of Mass Instruction
"Meanwhile, at the project offices of an important employer of experts, the Rockefeller Foundation, friends were
hearing from Max Mason, its president, that a comprehensive national program was underway to allow, in Mason's
words, "the control of human behavior." This dazzling ambition was announced on April 11, 1933. Schooling figured
prominently in the design. (...)
In Müller's mind, as to Galton and Darwin before him, planned breeding of human beings was the key to paradise.
His thinking was enthusiastically endorsed by great scientists and by powerful economic interests alike. Müller won
the Nobel Prize and reduced his scheme to a 1,500-word Geneticists' Manifesto, signed by 22 distinguished
American and British biologists. State action should separate worthwhile breeding stock from the great mass of
evolutionary dead end material. The Manifesto can still be Googled. (...)
A few months before the Manifesto began circulating aggressively, an executive director of the National Education
Association announced the NEA expected "to accomplish by education what dictators in Europe are seeking to do by
compulsion and force." That's straightforward enough, isn't it?" John Taylor Gatto, in Weapons of Mass Instruction
"Russell's Teachers College, the Rockefeller-sponsored, Prussian-inspired seminary on 120th Street in New York
City, had a long reign dominating American pedagogy. By 1950, it had processed an unbelievable one-third of all
presidents of teacher-training institutions, one-fifth of all American public schoolteachers, one-quarter of all
superintendents." John Taylor Gatto, in The Underground History of American Education
"Two congressional investigations, one in 1915 and one in 1959, came to the identical conclusion that school policy
in the new pedagogical order was being deliberately created far from public oversight, in corporate offices - inserted
into the school mechanism by a sophisticated, highly nuanced campaign of influence, invisible to public awareness."
John Taylor Gatto, in Weapons of Mass Instruction

"In 1913, the Sixty-Second Congress created a commission to investigate the role of these new foundations of
Carnegie, Rockefeller, and of other corporate families. After a year of testimony it concluded:

"The domination of men in whose hands the final control of a large part of American industry rests is not limited to
their employees, but is being rapidly extended to control the education and social services of the nation."
Foundation grants directly enhance the interests of the corporations sponsoring them, it found. The conclusion of this
congressional commission:
"The giant foundation exercises enormous power through direct use of its funds, free of any statutory entanglements
so they can be directed precisely to the levers of a situation; this power, however, is substantially increased by
building collateral alliances which insulate it from criticism and scrutiny." John Taylor Gatto, in The Underground History of
American Education

"In 1954, a second congressional investigation of foundation tampering (with schools and American social life) was
attempted, headed by Carroll Reece of Tennessee. The Reece Commission quickly ran into a buzzsaw of opposition
from influential centers of American corporate life. Major national newspapers hurled scathing criticisms, which,
together with pressure from other potent political adversaries, forced the committee to disband prematurely, but not
before there were some tentative findings:
"The power of the individual large foundation is enormous. Its various forms of patronage carry with them elements
of thought control. It exerts immense influence on educator, educational processes, and educational institutions. It is
capable of invisible coercion. It can materially predetermine the development of social and political concepts,
academic opinion, thought leadership, public opinion.
The power to influence national policy is amplified tremendously when foundations act in concert. There is such a
concentration of foundation power in the United States, operating in education and the social sciences, with a
gigantic aggregate of capital and income. This "Interlock" has some of the characteristics of an intellectual cartel. It
operates in part through certain intermediary organizations supported by the foundations. It has ramifications in
almost every phase of education.
It has come to exercise very extensive practical control over social science and education. A system has arisen
which gives enormous power to a relatively small group of individuals, having at their virtual command huge sums in
public trust funds.
The power of the large foundations and the Interlock has so influenced press, radio, television, and even government
that it has become extremely difficult for objective criticism of anything the Interlock approves to get into news
channels--without having first been ridiculed, slanted and discredited.
Research in the social sciences plays a key part in the evolution of our society. Such research is now almost wholly
in the control of professional employees of the large foundations. Even the great sums allotted by federal
government to social science research have come into the virtual control of this professional group.
Foundations have promoted a great excess of empirical research as contrasted with theoretical research, promoting
an irresponsible "fact-finding mania" leading all too frequently to "scientism" or fake science.
Associated with the excessive support of empirical method, the concentration of foundation power has tended to
promote "moral relativity" to the detriment of our basic moral, religious, and governmental principles. It has tended to
promote the concept of "social engineering," that foundation-approved "social scientists" alone are capable of guiding
us into better ways of living, substituting synthetic principles for fundamental principles of action.
These foundations and their intermediaries engage extensively in political activity, not in the form of direct support of
candidates or parties, but in the conscious promotion of carefully calculated political concepts.
The impact of foundation money upon education has been very heavy, tending to promote uniformity in approach
and method, tending to induce the educator to become an agent for social change and a propagandist for the
development of our society in the direction of some form of collectivism. In the international field, foundations and the
Interlock, together with certain intermediary organizations, have exercised a strong effect upon foreign policy and
upon public education in things international. This has been accomplished by vast propaganda, by supplying
executives and advisors to government, and by controlling research through the power of the purse. The net result
has been to promote "internationalism" in a particular sense--a form directed toward "world government" and a
derogation of American nationalism." John Taylor Gatto, in The Underground History of American Education

"Why would anyone who makes a living selling certain goods, say cigarettes or processed cheese, or services, say
welfare inspections or school teaching, be enthusiastic about schools that taught, even indirectly, that those things
weren't necessary? What about schools that taught "less is more?" How could that be good for business? What
about schools that taught that television-viewing, even of PBS, alters the structure of the mind for the worse?" From
an essay titled Mudsill Theory, The Lancaster Amish & Jaime Escalante by John Taylor Gatto

" (...) five strict categories: "gifted and talented honors;" "gifted and talented;" "special progress;" "mainstream;" and
"special ed." (These last kids had a cash value to the school three times higher than that of the others, providing a
genuine incentive to find fatal defects where none existed.)" John Taylor Gatto, in Weapons of Mass Instruction

Every book that Mr. Gatto sells is a sort of vote. Vote early and as often as you can.

